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Abstract

This paper describes how terms such as integration and mainstreaming are
giving way to the concept of inclusion. It says that if this new reality is to become
a source of personal growth and cultural enrichment for all its members, then
teachers need to be prepared through both preservice and inservice education to
become part of a school community where all students are both valued and
expected to learn. Keywords: Education, School age
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| Helping Teachers Manage the
Inclusive Classroom

Staff Development and Teaming Star
- Among Management Strategies

- schools. structured around the }
~ belief that most students were

BY BARBARA AYRES and LUANNA H. MEYER

School of Education. Syracuse Universily, Syracuse, New York

ore than nwo decades

ago when "main-
streaming” sounded

like something new, planning
grants were awarded 1o schools
of education as an incenuve to
include informadon on students
with special needs within their
weacher preparation programs.
At the time, mainstreaming =
seemed a bold venture. Public <

‘ueation

“wpical.” had created unified
curricula for large groups of = §
such voungsters organized ac- £
cording to age. Now someone
was going 1o enter the class-
room who had special needs.
What could possibly prepare &
teachers for this major shift in Z{-
expectations?

Surely, the first step was to ensure
regular education teachers were
both more sensitive and more knowl-
edgeable about these new students.
As a result, many teacher educaton
programs incorporated one or two
special education courses at the pre-
service level, most likely dealing with
legal requirements and the charac-
teristics of various handicapping
conditions. '

More changesoccurred in the 1980s.
as students with severe disabilities
began (o appear at the schoolhouse
door. Again, our reaction was to learn

srange, Hl., Aree

about “the label™—as if know-
ing all about chromosomes and
the latest diagnostic terms
would somehow help teachers
do what thev needed to do in
their classrooms.

One teacher we know who
was told she soon would have
two students with special needs
in her third-grade class said. "
told the special education con-
sultant '} need o read some
stuff on Down Syndrome. And
Janie’s autistic. Okav. | need to
read some stuff on auusm.’
Then ['m reading about the 40
million different classifications
of autism and it varies from-
child to child and IQ’s vary with
Down Syndrome, and thisis like
saving. *Oh, ves, ['d like to have
a manual on the third-grader
please.” Right. ... They don’t make
blueprints for kids!™

Could one or two courses—or a s¢r-
ies of inservice workshops—focused
on vanous handicapping condiuons
possibly prepare the regular classtoom
teacher for these new challenges?

Classroom Diversity

“I counted up that there are seven
kids in here thati feel are highﬂceds
kids besides Tyrone (a student with
Down Syndrome). Not high needs as
far as academics. ... | consider Jessica
a high-needs kid because things just
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break down so easily for her”

This teacher touches on various is-
sues of diversity in the “regular” class-
room with “tvpicat” students. There
are other realities of diversity as well.
Gender can be a subtle but powerful
source of influence upon children if
wachers mirror socien’s differential
stereanpes for bovs and girls.

One-fourth of todav’s voung chil-
dren are living in povertnv and do not
come o school ready to learn, One-
fourth of today’s ninth graders wili
not graduate from high school four
vears from now.

Clearly, many children with and
without diagnosed handicapping con-
divons have wemendous needs. and
school may be the one environment
that could be safe. nururing. and
cnabling for voung people who other-
wise would find themselves in a down-
ward spiral.

Other aspects of diversiny can and
should become sources of personal
sustenance for children. Cultural,
racial. and linguistc diversitv is a real-
itv that should be enriching for all
children and for our societv.

In the Svracuse. N.Y., Citv School
District. virtually half of the students
in the middle schools are members of
a “minoriny” group. In such settings,
old ideas of mainstream versus minor-
itv cultures are neither descriptive nor
helpful.

Perhaps itis most fitting. then, that
terms such as mainstreaming and in-
tegration are giving wav to the con-
cept of inclusion. Inclusion has no
conditons and makes no differential
value judgments. Evervone belongs,
evervone is welcome. and everyone
has a contribution to make.

Yet if this new realitv is to become
a source of personal growth and cul-
tural enrichment for all its mem-
bers, teachers now need much more
than classes on handicapping condi-
tions. They neced to be prepared
through both preservice and inser-
vice education to become part of a
new school communit where all stu-
dents are both valued and expected
to learn. '

Instructional Strategies
Rather than existing as a separate
system and set of resources, special

cducation must become part of a uni-
fied educational system to better ac-

coimmodate today's diverse student
needs.. . : ‘

The significant contribution of spe-
cial education in meeting chiidren’s
needs has been in developing a tech-
nology of individualization. Special
educators can assess learning stvles
and academic skill levels. identify so-
cia! and behavioral needs. and orga-
nize the team around an individual-
ized plan to meet both academic and
non-academic needs.

This technology can be a valuable
contribution to the regular class-
room—particularly if the resources of

proposition. Our society is full of
people who ?«rork together to solve
problems.

School offers children atime and a
place to learn how to be members of
society—how to be part of working
groups, play groups, and communi-
ties and how to make friends. This so-
cialization process is sometimes re-
ferred to as school’s “hidden agenda.”

We take peer relationships for
granted without fully acknowledging
the crucial role friendships play in
preparing children for adult life. But
more and more. the implicit socializa-

Percentage of All Students with Disabilities
Ages 321 Served in Six Educational Placements

Separcte cla
SAA%

Regular dass
1.3% o

Definitions: Regular class includes students who receive most of their education in
a typical class and receive speciol education for less than 21 percent of the day.
Resource room includes students who receive special education for 21 to 60

percent of the day.

Separate class includes students who receive special education for more than

40 percent of the day.

Source: U.S. Depanmant of Education, Office of Special Education Programs

special education become more read-
ilv available to intervene on behalf of
any child at risk regardless of labels.
But individualized instruction can-
not address all the needs of the regu-
lar classroom. Life is nota one-to-one

tion and-group experiences in school
are not sufficient to adequately
prepare tomorrow's citizens. We
should become as explicit about so-
cial-emotional goals as we have been
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regarding academic cxpcctauons for
children.

Educational innovadons such as co-
operative learning developed by
David and Roger johnson. Robert
Slavin, Spencer Kagan, Shlomo Sha-
ran, and others have double value:
..-They do indeed enable children to

master important academic goals, but
thev also teach children how to be
part of a social unit.

In addition, whole language ap-
proaches to reading and language
arts empower children to bring their

-culture and experiences into the
classroom where thev are valued and
become an integral part of the aca-
‘demic learning process.

Interdisciplinary teaching at the
middle school level challenges teach-
ers to integrate their subject specialty
concerns into broader themes, cur-
rent events, and the dailv activities of
their students, rather than teaching
each subject in isolation and hoping
students will generalize the skills they
'learn to the world around them, -

Interdisciplinary teaching has the
added potential of helping students
see the relevance of school to their
own needs.

Teaming Approaches

Teaching can be a lonely professuon

Many teachers spend the miajority of
their school day with students, in iso-
lation from other adults. Although
some teachers prefer this autonomy,
many are heginning to value opportu-
nities to collaborate with their peers
“as they work together to address the
needs of all their students within the
classroom.

Somedmes this partnership begins
with 2 general education teacher and
a special education teacher working
together, an entire grade-level team,
or a teacher and a teaching assistant.
One teacher told us, “I really like the
team idea. I like the support of it, I
like the structure of it, I just really
enjoy it. It's reglly nice to be able to
bounce ideas off somebody else.”

Yet it is not always easy for adults to
work together. This is not something
we ourselves experienced in elemen-
tary or secondary school or in col-
lege This is changmg. as today's
young people participate in coopera-
tive learning at all levels.

But since today’s teachers generally

- did not have such cooperative group ex-

periences, school leaders must provide
support and practice 1o enable teachers
to master collaborative teaming.

Successful teaching teams have the
same components as successful coop-
erative learning groups: positive inter-
dependence, face-to-face interac-
tions, interpersonal and smallgroup
skills, individual accountability, and
group processing.

. under totally

Administrative support is crucial if
teachers are to work together to ad-
dress the'needs of all their snidentsin
a collaborative manner.

On the interdisciplinary teams at
four Svracuse middle schools, five
subject area teachers and one special
education teacher are given common
planning time during the school day
so they'can discuss lessons and indi-
vidual students and share informa-
tion about successful adaptadons and
accommodations.

These teams are piloting interdisci-
plinary teaching, continuous pro-
gress, student portfolios. and a peer
support networking approach to cre-
ate new ways to reach at-risk students
and prevent school dropouts.

These innovations are not easily
accommodated by the traditional
structure of the middle school day,
aitd what may seem like a simple

change—block scheduling to allow
for team teaching across two consecu-
tive class periods—will not be possible
minus administrative support.

Without mutual and administra-
tive support, teachers can feel over-
whelmed by the demands of working
with numerous different adults and
trving to touch base during lunch, be-
fore and after school, or while passing
in the hallways.

Inservice Training
Educatonal researchers often have
bemoaned what they see as resistance
by school systems and teachers to in-
novatdons. They ask, “Why don’t prac-
ttioners enthusiastically and immedi-
ately implement  the innovations
described in the journals?”

We think implementation of mod-
els will continue to be a problem as
long as teachers and administrators

are regarded as passive consumers of
“packages” created and developed

erent circumstances,

Many of the innovations described
in this article—from the bread con-
struct of inclusion to specific curricu-
lar and instructional components
such as whole language and coopera-
tive learning—represent a new way of

doing things for schools.

Typically, program developers as-
sumed the wav to get teachers to
adopt a new model was 1o tightly con-
trol staff development, provide
“teacher-proof” materials, and closely
monitor all phases of implementa-
ton. We disagree.

We believe that unless teachers are
empowered and recognized as jeader-
ship personnel who know their stu-
dents and circumstances better than
anyone else, model implementation =
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will continue to be a problem. If teach-
ers are to be prepared for inclusion—
or for anv other innovation—they must
-take ownership of that innovation.

Task Forces Preferred

We successfully have used a task force
model at school and district levels to
lead the wav to new directions. An im-
porant difference benveen a task force
and a “train the trainers” approach is
that the task force initialiv agrees upon
certain basic goals and premises, but
then is empowered to develop-specific
plans as a group effort.

Our Stay In School Parmership Pro-
ject in the Syracuse middie schools.
for example, began with a few shared
assumptions and values: We would not
establish vet another pull-out program
and we would instead attempt to cre-
ate conditions that would help at-risk
students consider themselves part of
their school communites.

Beginning with these basic points.
the 1ask force then was empowered to
examine a variety of approaches and
components, alwavs weighing each
against a basic template of assump-
tions and values and selecting and
adapting those that made the most
sense for the group.

Similarly, for three vears we have
supported small studv groups of
teachers and parents focused on se-
lected issues of interest to the partci-
pants. For example. one of our study
groups this vear includes eight teach-
ers and parents from several Central
New York school dismicts interested in
multiculwural issues for students with
special needs and their families.

The group will meet monthiv dur-
ing non-school times, select and
schedule their information-gather-
ing process, learn about new prac-
tices, and prepare themselves to be-
come a source of information and
mentoring to other teachers and
team members.

One of our most successful inser-
vice activities of the past several years
was last vear's open house sponsored
by the study groups. More than 100
teachers, administrators, and parents
came 10 hear their peers present what
they had learned and adapted for the
variety of regional circumstances.

At Syracuse University, our teacher
preparation program has come full

circle. The Division of Special Educa-
tion and Rehabilitation has a long
and illustrious history of preparing
special educators at all professional
levels and an equally longstanding
positive relationship with the Division
for the Study of Teaching. which tra-
ditionally has prepared elementary,
middle, and high school teachers. All
preservice teachers had at least a min-
imal introduction to special needs.

Previously, a "dual” program existed
‘that basically was two programs taken
in parallel—not unlike the dual pro-
grams that exist in many schools of ed-
ucation. Meanwhile, the public schools
in Cenural New York were becoming in-
creasingiv inclusive. Even students with
the most severe disabilities can be
found in regular classrooms.

Walking the Talk

At SU, we decided we had to practice
what we preached: If schools could
become inclusive, then perhaps
teacher education had better keep
up. If teachers are being expected to
include, integrate. and incorporate
diversity into their practices. univer-
sitv-level teacher educators should
model those same practices and not
simply lecture about them.

Hence, since 1990, our undergrad-
uates enroll in one Inclusive Elemen-
ary and Special Education Program
and complete a sequence of courses
designed to demonstrate—and not
just talk about—the inclusive princi-
ples and practices increasingly evi-
denced in our schools.

Who is in the best position to pre-
dict what tomorrow’s teachers will
need? Univergities have long been in
the business of believing they define
both excellence and innovation.
Their historical role as producers of
new knowledge is an appropriate one
and likely to continue.

But the practice of teacher educa-
ton must be far more responsive to
societal changes and take far more se-
riously the responsibilitv of modeling
the vervinnovations researchers pro-
mote for schools.

Preservice teacher education pro-
grams must play a proactive role in
modeling process and content that re-
flects the best practices emerging from
research and development. Staff devel-
opment at the inservice level has the
advantage of being imminently flexible
and thus potentiallv can respond im-
mediatelv to changing requirements.

However, the one-shotapproach to
staff development has a long history
of not making a difference. Teachers
need more than being told or reading
about what they should do. Inservice
training ‘must be ongoing and dy-
namic and must empower practi-
tioners and parents to support one
another as they define the shape an
innovaton will take in their schools
and classrooms.

Barbara Ayres is a doctoral candidate
in special education and Luarnna Meyer
is a professor of education al Syracuse

University's School of Education.
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